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Executive Summary — Essex County Construction Careers Evaluation

In the Summer of 2001, the New Jersey I nstitute for Social Justice in
partnership with the Essex County Council of Construction Building Trades, urban
school districts throughout the Essex county, community-based organizations and a
number of private funders sponsored a Pre-Apprenticeship Program to prepare young
urban residents of Essex County to enter the construction trades. After nearly twelve
months of planning and program development, thirty-two individuals began the eight-
week program of instruction in mathematics and reading skills, workplace readiness
and direct exposure to the construction trades. As of thiswriting, twenty-six women
and men successfully completed the program and six have been accepted into the
insulators, electricians and glazierslocals. More placements are anticipated as the
unions begin their primary recruiting effort in the spring of 2002.

Thisreport iswritten for policy-makers, educators, foundation representatives,
community based organizations, unions, vocational institutions, advocates for out-of-
school youth and young urban adults interested in creating partnerships between
urban communities and the construction trades. In the text, we have detailed the
program, the areas of strength and areasin need of improvement, in order to assist any
communitiesinterested in replication of the Essex County Construction Careers Pre-
apprenticeship Program.

The Essex County Construction Careers Pre-apprenticeship Program (ECCCP)
represents a significant and relatively unprecedented partnership of the construction
trades, public schools and community based organizations within Essex County with
the explicit purpose of expanding career opportunities available to graduates of Essex
County schools and diversifying the member ship of the construction trades in the
County.

Given the timing of the funding, the pilot summer program was designed and
implemented in a relatively short period of time. Nevertheless, the Joint Steering
Committee, consisting of the trades unions, the urban school districts, and a number of
community-based organizations, appears to have collaborated very effectively and
cooperatively. A six method evaluation of the eight week Essex County Construction
Careers Pre-apprenticeship Program concludes that:

the program was highly successful in retaining and graduating studentsin the
cohort — 78% of the pre-apprentices persisted and graduated from the program;
the program improved academic skills of most pre-apprentices — 50% improved
in their Math scores and 57% improved in their Locating I nformation scores
the program inspired positive attitudes about the construction tradesin the pre-
apprentices — pre-apprentices rated the program as very effective in terms of
teaching, learning about careersin construction, combining academic and
‘handson’ learning, and generating student confidence in becoming an
apprentice

a full 90% of pre-apprentices feel confident that they will become apprentices
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the diverse constituencies of the Board of Education, construction unions,
community based organizations and young adults from the Abbott districts
consistently affirm the design and impl ementation of the program and strongly
support its continuation.
At the same time, a number of issues arose that could be improved in a replication or
expansion of the program. Theseissuesinclude:
- Aclear and shared set of expectationswith regard to the outcomes of the program
among the partners of the Joint Steering Committes;
Specific efforts to improve the recruitment process to maximize the number of
individuals that continue to the next phase of the process —initial recruitment,
testing, interviewing, and program initiation (thisis being addressed in the Spring
2002 program by engaging an outreach coordinator and ensuring that newly
placed school -to-careers staff clearly understand the strong career options offered
by the construction trades).
Specific efforts to address a number of issuesthat may inhibit the ability of
graduates to take up positionsin the trades such as suspended driver’s licenses,
inadequate financial resources, limited accessto private cars, etc. on both a policy
and program level.
Because many of the entry exams required by the unions are offered several
months after the completion of the program, efforts may be necessary to provide
refresher courses to keep the skills of the graduates sharp.

In general, however, with a rich and delicate coalition, this project has accomplished
much in a very short period of time. Thisreport, written several months after 9.11 with
unemployment rates rising, the public sector in fiscal trouble, and programs for poor
and working class young adults in jeopardy, this program seems just the type of
intervention that offers a win-win to community economic devel opment, the growth
and diversification of the construction trades, and the individual lives and families of
young men and women in Essex County.
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Background

The congtruction industry in Northern New Jersey isfacing aboom that is projected to
extend wdll into the next decade. This conssts of both public and private sector work
including arport expansion, bridge and tunnd repair, downtown and waterfront
development, and the $12 billion school construction program under the Abbott Supreme
Court decison. Infact, the stat€' s association of building contractors anticipates that up
to $20 billion will be expended for construction over the next two years done. New
Jersey’ s congtruction trades, however, are not well positioned to respond to this projected
growth. Union membership is currently unable to meet existing congtruction demand.
Journeypersons are already being drawn from other states to work on New Jersey
projects. At the same time, in July, 2000 the state Supreme Court mandated the repair or
replacement of schoolsin the state’ s poorest school digtricts. Thisis expected to result in
an expenditure of over $2 billion in Newark over the next fifteen years.

In effort to ensure that this expenditure generates both 21% century schools and local
economic development, the state has proposed regulations that encourage and fund the
training and hiring of minority and women workers as akey component of the school
congruction program. In addition, the Abbott legidation encourages the devel opment of
school-to-careers programs to meet the needs of non-college bound high school
graduates. This combination of events: enormous amounts of projected construction;
trade unions, historically closed to minority gpplicants, in desperate need of workersto
mest this demand; and large-scale, local, public expenditure requiring training and hiring
of minority and women workers with related funding support has been characterized as
‘Jupiter aligning with Mars'. The Essex County Congtruction Careers Program was
established to ensure that the economic development opportunity arisng from this
remarkable circumstance is made aredity for residents of Abbott districts.

The Indtitute for Socid Justice has an abiding focus on linking urban residents to good-
quality employment opportunities. The condruction trades offer an ided opportunity
because of their wage rates which can be as much as $60,000 per year plus benefits for
journey workers and basic entry requirements that can be met by many Newarkers (ahigh
school diplomaor equivalent and vaid driver’slicense). Importantly, involvement with

the crimind judtice system does not preclude a career in the trades. The expanding need
for workers offers the opportunity to build a homegrown middle classin Newark. To
explore thisidea further, the Ingtitute provided seed funding to Ms. Rebecca Doggett (see
attached resume) to develop a program to facilitate a linkage between young Newark
residents and the trades.

Ms. Doggett, drawing on her experience with other models around the country,
particularly in New Y ork City, focused on entry into the construction trades through
formd union-based apprenticeship programs. A process was initiated to bring key parties
together capitalizing on interests of the unions, schoal didricts, and local resdents. A
Joint Steering Committee (JSC) was formed consisting of the leedership of loca building
trades, Superintendents of Public and VVocationd School Didtricts, and community-based
organizations. Under the direction of Ms. Doggett, this steering committee undertook the
design and implementation of a pilot program to prepare high school graduates and locdl

6
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residents to apply for forma gpprenticeships in the congtruction trades, a component of
the Essex County Construction Careers Program (ECCCP).

Connections with the leadership of the public school digtricts and the unions proved
criticd to the early development of the JSC. The ECCCP was introduced to urban
superintendents by the superintendent of the vocational school system (an early partner in
the project). Thishep to build a high-ranking cadre of peersinterested in the program
who then assigned school-based personnd to move the program forward. Similar
mestings were held first with union leadership and then with the individud building

trades.

The Indtitute for Socid Jugtice drafted a memorandum of understanding (MOU see
Appendix 1) laying out the terms of the collaboration among JSC membersand a
resolution for use by school digtricts. The MOU was digtributed at the first meeting of the
senior members of the JISC. ThisMOU may have provided comfort to members with
respect to the discrete assgnment of responsibilities. The purpose of the JSC was to plan
and implement the program, however, it o created critica lines of communication that
did not previoudy exist among these new partners. For example, the construction trades,
which historically operated as closed societies closdy controlling information and using
family and other connections to draw in new members would now have to rely on
community organizations and schools for recruitment. On the other hand, school district
personnd traditionaly measure their professona successin terms of college placements
of their graduates. Administrators, counselors and teachers have alimited and often
incorrect understanding of the congtruction industry and the career and earnings
opportunities offered by the building trades. The JSC provided aforum for these unlikely
partners to begin to exchange information and to educate one another in fundamental
ways. The design and implementation of an actuad program within a short, three-month
period provided a concrete focus for the committee’ s energies. All JISC members
observed some deficiencies arising from the quick pace of the programs development,
however it is doubtful that a more thorough understanding of the needs and expectations
of each of the collaborators could have been achieved through alonger development
process. The actud operation of the program forced issues to the surface that may not
have arisen in additiona meetings such as data on timing and nature of union exams,
outcome expectations, attitudes and discipline of participants, understanding the
avallability and scale of gpprenticeship dots and the need to ensure that the schools
provide access to high-potentia candidates for the trades.

The recruiting process moved the program development to anew level. The JISC
members participated on three-person interview pands. This had the benefit, from a
relationship- building perspective, of demondrating the seriousness of the program.
Candidates for the ECCCP were required to complete written applications; take a kills
exam and come within striking distance of union requirements; and arrive at an gppointed
timefor an interview with 3 interviewers. Those candidates found to be unqualified were
deferred pending remediation of outstanding issues or were not accepted into the
program. JSC members remarked that the rigor of the process was useful and should
produce good candidates.

7
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This report notes a significant drop-off a each phase of recruitment: application, testing,
interviewing and the initiation of the program itsdf. Through interviews with participants
and those who chose not to pursue the program after applying, we recognized the need to
modify our recruitment process to ensure that in-school personnel, guidance, school to
careers, and adminigrative staff understand the good qudity employment opportunities
offered by today’s construction trades and the nature of the apprenticeship approach to
training which provides aliving wage dong with on-the-job and classroom training. In
our next phase we have worked to establish an informed network of in-school recruiters
that can identify, nurture and support individuas with an aptitude for the construction
trades. The anticipated result is alower-drop- off rate because those applying are well
informed and sincerdly interested in congtruction as a career choice.

As described in the balance of this evaluation, conflicting expectations among the parties
continued. Some of these will be worked out as the program demondtrates itsvauein
producing superior candidates for the trades.

An extended evauation will capture the placement, follow-up and retention experience of
the program beyond those graduates who have been placed to-date. The evauation
reviews strengths and weaknesses of this program, makes recommendations and
identifies key consderations involved in the replication of the program.

ECCCP EVALUATION

Thisreport is a preliminary documentation of the Summer 2001 Pre-Apprenticeship,
with empirical material that documents the academic success of the program and
raises a series of programmatic recommendations for replication.

Resear ch Questions

The following research questions serve asthis evauation’ s point of reference.
Essentidly, these questions are the theoretical framework used to shape and drive
thisevauation. All questions were generated in collaboration with ECCCP' s
Project Director, Rebecca Doggett.

Q What were the varied expectations for the program as expressed by
key partners, educators, unions and students?

2 In what ways can ECCCFP s outreach and/or marketing capabilities be
improved?

3 In what ways can the program, academicaly and vocationdly, be
strengthened?

8
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M ethodology

Given the short duration (8 weeks) and pilot nature of the program, we constructed a
muiti-method design that would alow for varied kinds of data to be collected from the
many condtituenciesinvolved:

I. Archiva analysis of records of gpplicants, admits and students

2. Participant observations of classrooms and field trips.

3. Pre/post surveys of students.

4. Individud interviews with key partners and students.

5. Telephone interviews with gpplicants/admits who did not become students.
6. Focus group specificaly targeted at questions of outreach and marketing.

Archival Analysis. Archiva andyssdlowsfor the sysematic review and examination
of dl filesor records (i.e., memos, documents, grants, protocols, demographic
information, etc.) related to the program. This technique aerts the researcher to
particular aggregate trends across the sample and/or overal project. Such trends revedl
the demographic background of the participants across the program’s tenure.

Participant observations: Participant observations are used to experientialy explore an
environment (e. g. having an adult hang out in a high school for ayear). In such adesgn,
the researcher involves him/hersdf within the environment or some selected

environments of the participants. Through these data, researchers are able to identify key
contextual variables and interpersonal dynamics that might not emerge in surveys or
individud interviews.

Field or ethnographic observations conssted of taking systematic notes of the regularly
scheduled Monday morning presentations, Friday field trips as well as anumber of
clases. Specificdly, fied observations involved exploring subject matter, content,
student engagement, faculty interactions as well as interpersonad dynamics in these three
settings.

Pre and Post Surveys. Two short surveys were developed based on initid field notes as
well asinput received from centrd office. This survey was developed to assess the
participants' attitudes toward and experiences of the pre-gpprenticeship program; to
identify programmatic aress of success as wdll as spacesin need of improvement.

Survey 1 and 2 included questions on outreach, perceptions of specific areas of the
program (i. e. staff, course and curriculum, etc.) as well as career interests and confidence
in making it into an gpprenticeship. (See gppendix for the pre and post surveys)

Individual Interviews - Participants Individua interviews were conducted to get a
deeper sense of the expectations, goals and interests of varying parties connected to the
pre-apprenticeship program. Twenty three one-on-one interviews were conducted.
Interviews on average lasted between 15-45 minutes. All student interviews were tape
recorded and transcribed. Students who agreed to participate in the one-on-one
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interviews received a $20 reimbursement for their time. All incentives were givenin
cash directly after the interview.

Individual Interviews — Institutional Sponsors and On-Ste Personnel - Nine ECCCP
sponsors were interviewed, including centra office personnd, pre-apprenticeship
instructors, vocational school partners and union representatives”’ These interviewees
were not tape-recorded®. These interviewees received no monetary incentives for
agreeing to do an interview. (See appendix for the interview protocol used in this
evauation)

Telephone Interviews Telephone interviews were conducted to gather data on applicants
and admits who decided againgt attending the program. Interviews conssted of asking
one question, thus, interviews lasted between 2-3 minutes®.

All applicants were asked, “What was the primary reason you decided not to participate
in the pre-gpprenticeship program?’  This sub-sample consisted of 17 people.

Focus Group: Focus groups often provide advantageous opportunities for gathering
group perspectives and brainstorming. Specificaly, afocus group of 5 students was
convened to further explore the issues. The group was al men, with one older/non-recent
high school graduate, 3 were Africant American and two Latino. They weredl givena
$10 dtipend for their participation.

Recr uiting and Participant Profile

Initidly well over 200 young men and women expressed interest in the pre-
gpprenticeship program. Over time, 80 returned for interviews, 50 pursued the program,
and eventudly 32 students enrolled. After the first drug test, two students were rel eased
from the program due to testing positive, bringing the cohort size down to 30 students.

! High school principal's and guidance counsdlors were aggressively pursued for
interviews. However, due to incompatible schedules interviews were not conducted with
principles and guidance counsdors.

2 During key sponsor interviews, interviewees appeared uncomfortable with being tape-
recorded. Asaresult, adecison was made to collect data by way of taking notes.

3 In one case, an interview lasted for 30 minutes. A parent refused to have me spesk with
her son. She noted that she did not appreciate how ECCCP and officids in the schools (i.
e. teachers, guidance counselors, etc.) encouraged her son to attend the pre-
apprenticeship program without consulting her. Apparently, her son was

developmentdly chalenged and was tracked in the high school’ s specia education
department. This parent expressed an overall skepticism of persons who serve studentsin
specia educetion.
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Asaninitid measure of success of the program, afull 78% (26) of the origina cohort
completed and graduated from the program. The graduation class was quite diverse:
20% (5) were women and 80% (21) were men; 72% (18) of the students were African
American, 24% (6) Latino, 1 White and 1 identifies as "other". Ages range from 17-38.
With respect to geography, most pre-apprentices (76%) reside in Newark, 8% (2) are
from Irvington, 8% (2) from Bdleville, one from Orange and one from Maplewood. A
full 30% of pre-apprentices on Survey 1 indicated that they provide financia support for
achild/children, and 20% help support a spouse.

Brief Portraits

Kevin isan Africant American male who resides in Newark, New Jersey. He has
been out of high school for approximately 2 years before atending the pre-
gpprenticeship program. He attended Malcolm X Shabazz high school. After
high school he attended Essex Community College for ayear. Although he was
in sufficient academic standing, Kevin said that he found the college experience
“to not be for him.” He entered the pre- gpprenticeship program enthusiastic about
learning about the construction trades.

Mika is a 32-year-old African- American woman who livesin Irvington, New
Jarsey. Sheisdngle and has one son. Although in the pre-apprenticeship
program she can come off as having a quiet demeanor, Mika nonetheless, moves
throughout the classes with a noticeable sense of confidence and work ethic. In
fact, Mika after leaving the pre-apprenticeship program a 3:00PM goesto a
second job where she is an assistant program coordinator at the Board of
Educstion.

Justin isan 18-year-old White male who lives in South Orange, New Jersey. He
graduated “part time” from Columbia High School and Essex County Vocationd
School. That is, he atended one schooal in the morning while attending the other
in the afternoon. Judtin in many respects was fortunate enough to receive ahigh
school education specifically tailored to hisinterests. Moreover, hisfather is
involved in the congtruction trades. In fact, Judtin’s father was the person who
informed and encouraged Justin to participate in the pre-apprenticeship program.

Asdisplayed in Table 1, the pre-apprentices entered the program after performing
satifactorily on the TABE' s math and reading/locating information test. A number of

the pre-apprentices achieved above average scores onthe “Work Keys' tests (math and
locating informeation).

11
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Table 1. Incoming TABE Assessments
And the Math and Locating Information Pre- Test Scores*

Early Assessment Test Pre-Test
(April) (July)
TABE Work Keys
Math Reading Math Loceting
Info.
8.1** 9.3** 3.8¥** 3.4%**

*Mean scores represent averaged test scores of those who graduated.
**This number represents the grade level.
*** gcores range from 1-5.

Results: Expectations, Recruitment, Experiences and Recommendations

The thoughts of each of the partners are presented in this section. These responses are
often provided in the *voice of the varied program condtituencies further highlighting the
rich and complex dynamics of the development and operation of the pilot program.

To what extent were the various partnersinvested in the program, and what were their
expectations of and motivations for involvement in the ECCCP?

It was impressive to hear how invested the many congtituencies — pre-apprentices,
gponsors, vocationa partners and educators -- were in the ECCCP program. Although
varied with respect to initia motivations and expectations, most agreed that their
investment came from a sense that this was an opportune time to expand opportunitiesin
the congtruction trades, particularly dong the lines of race and ethnicity. In our review of
these data, we begin with the pre-apprentices.

Program Participants

The pre-gpprentices were atracted to the program primarily because of the professional
and financial sense of security it promised. To the survey question, “What interested
and/or motivated you to get involved in the program?’ 100% of the respondents indicated
an opportunity to develop a“career” as well asreceive quality benefit packages; 45% of
this sample indicated that the “money” in combination with the opportunity for a*career”
appedled to them. On survey |, when pre-apprentices were asked, “What concerns do
you have about the possibility of joining aunion,” afull 55% of the respondents indicated
that they had no concerns. On survey |, after having afair amount of exposure to the
congtruction trades and union life, this same question was reintroduced and again, 55% of
respondents indicated that they had no concerns about the possibility of joining aunion.
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In fact, by the end of the program, nearly 1/3 of the respondents on survey |1 noted they
had aready applied to an apprenticeship.

Most pre-apprentices came to the program with strong motivation and appreciation for
education. They saw the pre-gpprenticeship program as a continuation of their
educational aspirations. Indeed, as a measure of the strength of ECCCP, pre-apprentices
expectations of an gpprenticeship grew substantially more confident from survey | to
aurvey I, Interviews confirm the survey finding that pre-gpprentices held strong
expectations for securing an gpprenticeship. They were aso, however, redigtic about the
competition for these postions. Most indicated thet if they did not gain accessinto an
apprenticeship, they would apply to college and/or seek another vocationa

opportunity/program.
Urban School Digtricts

Sponsors and educators also began the program with much enthusiasm. Asagroup, they
characterized ECCCP as a ggnificant “match” for many of ther inditutiond interests.
Recognizing the delicate baance of interests represented, many suggested that this
project emerged at just “the right time.” Financid, historic and cultura factors werein
place so that a program like ECCCP could be implemented without confronting
overwheming socid and politica resstance. Most spoke of the program as a sSgnificant
symbol of “change and progress’ for the inner city communities and the unions.

Many noted that for the pre-apprenticeship program to be successful, however, al
partners overtime would have to “continue conversations,” “reeducate’ themsalves and
“rethink” how to serve the students. One commented that the program was long overdue,
but had much history to overcome:

“Higtoricaly, there has not been a relationship between minorities and
condruction unions.... We have to build this understanding in the entire
program—from the adminigtration to the pre-gpprentices... There' salot of
(additiond) education of our publics that needs to happen—the community,
gpprentices, adminidration...”

Theseinterviews reved the commitments, and the big stretch, involved in thisrich and
developing collaboration among educators, community, unions and the students of Essex
County.

Reflecting on the partnership, sponsors gppreciated that the varied congtituenciesin the
Joint Committee were willing to St “around the same table” One noted that the program
“nicdy matches the interest of dl of the parties, with everyone working at the same table
toward arich development of the program, and recognizing the need to persast and hang
in there to get this program where it needsto be.” Ever aware of the power and ddlicacy
of these many indtitutiona collaborations, some spoke of how ECCCP has a“real shot”
to develop into a“socia equaizer,” congructively contributing to assuaging poverty and
related issues (i. e. urban education, unemployment, etc.) in severa communities in Essex

13
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County. Most sponsors admitted that the congtruction unions have higoricaly not been
“particularly open to minority gpprentices,” but fdt that “changing times’ have made the
construction trades receptive to correcting these issues.

Union Representatives

Union representatives were also very positive about the pre-apprenticeship program.
They viewed ECCCP as an opportunity to recruit and diversfy their membership. One
ISSUe concerning expectations, however, was mentioned with some frequency.

Some union representatives noted that the ECCP, specificdly the use of the word pre-
gpprentice, put the uniong/locals in a somewhat awvkward position. “The word pre-
apprentice creates an illusion; it just sets up false hopes,” explained one representative.
Another explained that he did not want, “to be used, or viewed, as an [employment]
insurance policy.” The worry expressed by these men concerned pre-gpprentices who
would not perform well enough on standardized tests issued by thelocdls. Thelocasdid
not want to be viewed as the principle obstacle to gaining access into gpprenticeships.
Across locals, union representatives were eager to see program administrators generate
viable dternatives for such pre-apprentices who do not make it in to the gpprenticeship
dots.

Vocational School Partners

Vocationa high school partners also expressed degp commitment to the pre-
apprenticeship program. They spoke with a particular passion for students having options
and voice, articulating a strong concern for low-income students of color. Eager to offer
suggestions for re-shaping the pre-agpprenticeship program for such students, they noted
that, “unions were never particularly open to minority gpprentices.” They described an
ided program as one that would not only give low-income students of color
opportunities, but one that was culturaly sensitive to the economic, academic and

cultura experiences of these sudents.

One vocationa partner described the need to construct a program that serves the needs of
these students, recognizing that there was a dramatic “learning curve” for everybody
involved. And yet he, like the others, was optimigtic that this shared learning would
happen over time. “We better know how to serve them — to do this we have to dlow their
voice to directly shape, assst and direct our program. We have to build around them.

The students must be involved in conceptudizing the program.”

Site Manager and Instructors

The sSte manager and instructors were unanimoudy enthusiastic about the program.
From the beginning, they demonstrated high expectations and a strong sense of
confidence in working as ateam. When asked about his (heavy) teaching load, one
ingtructor explained, “We' re ateam!” He said he was “honored and excited” to have an
opportunity to work with agood team of instructors.
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Classroom observations (see Section 111 on program experience) confirmed that
ingructors taught with degp commitment to the students and the subject matter. Eager to
serve the pre-gpprentices, indructors taught in ways that encouraged students to consider
the socia and palitical benefits of life in the condruction trades. Asimpressve asthelr
commitment to teach, these ingtructors modeled awillingness to learn from the students.
Holding the pre- apprentices accountable, the instructors expected and demanded quality
work from the young men and women in their classes.

The Recruitment Process:

To what extent can ECCCP’ s outreach, recruitment and marketing capabilities be
improved?

Program Participants and Applicants

Three of our methods spesk to the question of outreach: telephone interviews with
gpplicants'admits who did not come to the program; the focus group, and the pre-post
surveys.

Telephone interviews reveded two key reasons that some of the origindly interested
ECCCP candidates later decided not to attend the program: (1) better financid
opportunities and (2) scheduling problems with the ECCCP office and/or pre-
gpprenticeship program. Money and opportunity related explanations were by far the
dominant response gven in the telephone interviews.

Of the 17 respondents contacted, 11 noted that their decision changed because of more
financialy rewarding opportunities or worries about whether or not the program would
redly result in ajob in the congtruction trades. Specifically, respondents noted that they
accepted another job opportunity (4) or decided to attend college (5) instead of enrolling
in the pre-gpprenticeship program. Two other respondents noted that they would have
pursued the program if they had an, otherwise, more sable living Stuation or lifestyle.
Five respondents explained that they encountered a scheduling conflict with ECCCP.
Two reported that ECCCP never returned their phone calls and/or otherwise failed to
follow up. Two othersindicated that due to previoudy scheduled summer vacations,
ECCCP encouraged these candidates to partake in the pre-apprenticeship program at a
later date. One respondent said that at alater point of inquiry he was informed that
classes werefilled.

In the focus groups, strengths and weaknesses of the outreach and recruitment phases
were discussed, with anumber of suggestions generated.  All pre-gpprenticesin the
focus group found ECCCP in theinitid phase to be exceptiondly professond. Although
severd of the students in the focus group saw theinitia phase of interviews and teststo
be tedious, these hurdles came to be seen as an opportunity to develop salf-confidence.
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The required math and drug tests, as wdll asthe interviews, affirmed that this program
was arigorous and serious opportunity for advancement.

Savion explained, “To meit fet like if you had to take atest to get inside the program it
must bethered ded. That'stheway | felt. 1t'slike some programs, dl yougottodois
just show up and you in. For this one you had to qudify to get in. Inaway, like, when |
had the acceptance letters... (I fdt like) | must of did something good, so it must be the
red ded. Sothat’'swhy | basicdly kept going withit.” Derrick added, “ The math test,
the interviews they boosted up my confidence. If | could pass this math test | could go
through thisinterview. So it really boosted up my confidence about this program. It got
my hopes red high about it.”

Focus group members admitted that initialy they thought the interviews were
intimideting, largely because of the number of interviewers in the room e the sametime.
However, the students agreed that they quickly became comfortable when they began to
perceive the interviewers as genuinely interested in the assets they brought to the
interview:

Rahim: When | first got here, you know, | wasn't redly motivated. | thought it waslike
any other thing. 'Y ou know, but, the knowledge she { Ellen Brown} gave me during that
short period of time made me decide to go through withiit.... She enlightened me on

what was going on and what was to be expected. And she told me what this program was
griving to. She gave me asense of direction. And in that sesson, judt that short little

brief thing, motivated me. She was—they were very professond about it, you know.
Shetook her time, she made sure | understood what was going on, ok and if | had any
questions shewould st there aslong asit took. So | redly liked that about her.

With respect to recruitment, participants indicated that they learned about the program
through their high schools through an intercom announcement, a guidance counsdlor or
teacher. On survey |, 35% of the respondents indicated that they heard of the program
through a teacher.

To the extent that these men identified a problem with recruitment, they focused on the
flyer. Intheindividua interviews, anumber of respondents said that they understood
clearly what was promised and what was potentidly forthcoming. In the focus group,
however, anumber of the men said that they viewed the flyer as mideading. It was clear
that the focus group membersinitidly had aweak conceptua understanding of the word
“pre-apprenticeship” and to alesser degree, “apprenticeship.” With no background in the
congtruction trades, they didn’t understand — and thought most others would not
understand -- the subtle digtinctions implied in the flyer between what would be earned as
apre-gpprentice vs. what could be earned as an gpprentice. Although they did not find
the recruitment efforts of ECCCP to be intentiondly deceptive, the focus group cautioned
that some of ECCCFP s recruitment strategies were read as mideading.

Men in the focus group said that they origindly thought that coming into the pre-
gpprenticeship program meant participating in a*job training program” that would pay

16
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them $11-17 an hour. Severd thought the pre-gpprenticeship program was designed to
“prep” interested recent high school graduates with the necessary construction trade skills
for an apprenticeship; that entry into an gpprenticeship was not contingent on an
gpplication and interview process aswell as strong test scores by the union local. For the
most part, they believed al they had to do was perform well in the pre-gpprenticeship
program, and an gpprenticeship sot would be provided to them.

John: “With thisinformation they gave on the paper, it seemed like we wouldn't have to
go through this, type of stuff. | thought we were going to be training for the job and after
they train we was going to get paid like $10 per hour. It said it on the paper, $11-17 per
hour upon coming into the program. It didn’t say after the program you going to teke a
union test and then you are going to start making the money. It said when you comein
this program you are going to start making the money.”

Derrick: “To methey did fase advertisng. They didn't, exactly, explainin detall. All
they put in big bold letters was $11- 17 per hour. They didn’t say an apprentice was going
to bemaking it. That'sdl they said in big, black |etters’

Hector: “They should have said you were going to get $100 every week. That's not
going to throw people off cause then your gill going to benefit off of it but it would have
made it more clearer. It would have been better for the program.”

Focus group members were, nevertheless, clear to note that they appreciated the
opportunity to participate in this program. They valued the educationa experience and
the skills recelved from the pre-apprenticeship program. The group suggested thet if the
program “clearly” promotes whét it isin a position to offer, a substantial number of
candidates would still be attracted and none would fed mided.

Focus group members generated a list of meaningful recruitment suggestions. For the
most part, these suggestions centered on community high schools as a site most
conducive for recruitment.

Savion: “Evenif you just target the schools themsalves. 'Y ou would get the word out to
S0 many people because we are related to the schools one way or another. Y ou ether got
kids, you' ve been there, your parents are working there. If you just targeting schools
word spread so fag, it’sridiculous’.

Hector noted union presentations as experienced Monday morningsin the pre-
apprenticeship program, would be akey way to promote the program to other high school
dudents. He said:

“In the schools that’ s even better, cause, we're like in our environment,
school. We're like there basicdly every day and we fed more
comfortable in that environment, so why not have them (unions) come
down to the high school and explain what they do? If wearein our



ECCCP Evauative Report

surroundings, then it would be more comfortable and then basicaly we
would have a better interest.”

Focus Group Suggestions for Recruitment:

Inter net/Web Page: Create aweb page for potentia or interested candidates.

Sporting Events. Promote the opportunities of ECCCP in Essex County’s “big’

high school football and basketbal games.

Multiple High School Orientations/I nformation Night: Periodicaly
throughout the year have information nights in the various high schools for
potential candidates.

Street Promotional Team: Develop a dreet team, largely consisting of high
school students, who put up posters, hand out flyers and generdly spread the
word of ECCCP.

Union Presentations. Conducting union presentations (asin the case of the pre-
apprenticeship program) in the high school to promote the opportunities of
ECCCP in the condruction trades were thought of as a recruitment strategy.
Also, focus group members thought ECCCP should organize high schoal tripsto
the locals or apprenticeship Sites.

Improved Flyers. Pre-apprentices thought there was a need to redesign the
promotiond flyer. Pre-gpprenticesthink that a small team of high school
students, recent pre-apprentices and centra staff in collaboration should work on
improved flyers aswell as promotiond items overal.

Earlier Recruitment: Intervieweeswanted ECCCP to begin recruitment earlier
in the year s0 that it would give candidates more of an opportunity to take the
locals standardized tests.

Younger Recruitment: Focus group members argued that recruitment should
begin as early as 9" grade. Although interviewees generally found the $100
stipend to be inadequate, they suggested that $100 stipend should be used,
nonetheless, to catch the atention of high school freshmen. This amount would
keep their attention and provide ECCCP with a stronger opportunity to build
relationships over time.

Direct Recruitment by program administrators: Focus group members
expressed a desire to see more of the program administrators during recruitment,
schools and communities, and throughout the course of the pre-apprenticeship

program.

18
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Vocational School Partners

Vocationa partners aso offered thoughts and cautions about outreach. Voicing an
exceptiondly strong student orientation, these partners argued that programs have to
better recognize the strengths, needs and experiences of the personsthey serve.
Specificdly, they wanted program designers to be more aggressive in generating a
program that recognizes and responds to the experiences of low-income students of color.
One vocationd school partner said, “We have to do it with qudity... We have to be more
aggressve! No more 1 shot deals like a career day. We need something more deeper
because then we have good candidates who know what they are getting into!” These
partners were concerned that, for the future, the program needs serious planning and time
to organize and to encourage students to appreciate the possibilities of apre-
apprenticeship program, e.g. to see the construction trades as potential careers.

Moreover, vocationa school partners expressed a concern that traditiona high schools
are not able to contribute the necessary hours to advertisng and recruitment aswell as
developing conceptud linkages to advance a pre-apprenticeship program. One
vocationd high school partner said thet the principasinvolved in the project are
“overwhelmed with paper work” and day-to-day activities. “When it was time to recruit
kids they didn’'t even know about the program... No one (principals) responded to the
email sent by Becky and the superintendent in March.” Another vocationa high school
partner reinforced this concern, noting that traditional high schools tend to be skeptica of
the career potentia of construction and are therefore unlikely to devote the necessary
time and energy to promote such a program to their sudents. “The high schools were the
mogt difficult to convince... The atitude typicd of the (high) schoolsisthat these are
dead-end jobs.”

Pilot Program Operation

What were the varied experiences of the program as expressed by key partners?

Participants

Pre-gpprentices expressed high levels of gppreciation for, confidence in and support for
the pre-apprenticeship program. They regard ECCCP as a program that educates them
well, opens up career options, is socialy concerned and generous. They report that pre-
gpprenticeship experiences made them far more competitive for the union
apprenticeships. In fact, 90% believe they are “very likdy” or “somewhat likdy” to
“ultimately become an apprentice in one of the trade unions.” Thirty-eight percent of the
respondents on survey |1 indicated that the congtruction trades are where they see their
careers over the next 10 years.

All interviewees want the pre- gpprenticeship program to continue. With respect to the
program’ s teaching, pre-gpprentices frequently commented upon the high qudity of
ingruction they received. On both surveys and in interviews, pre-apprentices remarked
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on the rich educationa opportunitiesto learn in ECCCP, sometimesin contrast to what
they hadn’t learned in high school. Kershaexplained, “... the learning experienceis
good. | fed likeI'm learning more. Stuff thet | didn't learn in (my) last schoal ...
certain math skills” On survey |1, afull 87.5% of the sample agreed or strongly agreed
thet, “ The ingtructors are competent.”

In particular, pre-apprentices reported that the program sharpened their understandings of
the use of math in professona capacities. In response to the question, “What could you
have learned in high school that would have better prepared you for this 8 week pre-
gpprentice program?’ thirty eight percent of the respondents indicated “math” A full

95% of the sample agreed or strongly agreed that applied math in the pre-apprenticeship
program was taught well.

El-Haj: “The reason why the teachers are pushing us is because they want to
See us succeed.”

Brett: “They should just leave asit is ...[don't change anything]

Yaw: “They (indructors) get redly into the math, you know, that | have

weaknesses in, you know, they go through that and strengthen them
(ills)....”

Asyou can see from Table 2, most students on Survey | agreed or strongly agreed that
courses (except for Physica Education) were taught well. By Survey 11, these ratings
dropped dightly for al courses, except for Applied Math. The combination of academic
and hands on experiences produce high levels of confidence and, as you will seeinthe
next section, improvements in academic competence.

Table2
How Well Were the Courses Taught? Responses from Survey | and
Survey Il
Courses Survey | Survey Il
Mean Score* Mean Score*

Construction Basics 31 25

Work Place Readiness 32 26

Physical Education 25 24

Applied Math 33 34

* Pre-apprentices were asked to rate 1-4 (4 is highest) how well they thought the courses
were taught.

20
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A second strength of the program noted by pre-apprentices was the program’s practical,
“hands-on” teaching philosophy. Pre-gpprentices vaued the fact that the program
incorporated a hands-on approach while teaching the construction trades.

Pre-apprentices were scheduled weekly to attend persond presentations at loca
apprenticeship stes. There they were given atour and allowed to engage in severd
hands-on exercises (i..e. driving a crane, pipe bending, welding, etc.). Mot interviewees
reported that this helped them better understand the construction trades. On survey |1,
87.6% of the sample from survey |l felt they had a*good understanding of the
gpplication process for my congruction trade of interest.” By program’s end, students
felt confident and assured that they were well equipped by the program to secure an
apprenticeship. On survey 1, 87.5% of the sample reported confidence that they would
become a union apprentice.

Pre-apprentices’ academic improvements As noted above, as an initid measure of
success of the program, afull 78% (26) of the origina cohort completed and graduated
from the program. The quantitative assessments suggest that these pre- apprentices not
only perssted, but most also improved in their academic and vocationd skills.

Table 3 revedsthat nearly 50% (11 out 23) of the pre-apprentices improved their scores
on the Work Keys math exam and 57% (13 out of 23) of the pre-apprenticesimproved
their scores on the locating information assessment. In contrast, 22% (5 out of 23) of the
pre-apprentices’ scores fell on the Work Keys Math scores and 8% (2 out of 23) of the
pre-apprentices scores worsened on the Locating Information post-test. There are no
datafor 3 of the pre-apprentices.
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Table 3
Percent of Pre-Apprentices Whose Scores Increased, Decreased or Remained
Constant Over Time: Math and Locating Information Exams *

Test % of increased scores % of scores that % of decreased scores

remained the same

Work Keys Math Score 50% 26% 22%

Work Keys Locating 57% 30% 8%
Information Score

Exams adminigered in duly (time I) and August (time 2)

Table 4 demondtrates that even those students who entered the program with relatively
underdevel oped academic skills (performing at less than 8" grade level) produced strong
academic gains by program end. In fact, 54% of the students who scored less than an
eighth-grade math level on the TABE pre-test, by the end of the pre-apprenticeship
program, scored either a4 or 5 on the Work Keys Math Post test.  Sixty-two percent of
the pre-apprentices who scored between eighth and twelfth grade scored a 5 on the Work
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KeysMath Post test. Thisisthe level consdered ‘passing’ for most union trades. These
data strongly suggest that the 8-week pre-gpprentice program powerfully improved the
overal math scores of thisfirst cohort, especialy those who entered most behind grade
levd.

Table4
Percent of Pre-Apprentices Who Scored a4 or 5 on Math and L ocating |nformation Exams Sorted by TABE
Math Pre Scores
Tabe Work Keys Work Keys
Math Math Locating Information
Pre Scores Post Scores Post Scores
Less Than 4 5 4 5
g" Grade
(N=11)
36% 18% 55% -
8-12" Grade
(N=8) % 62% 70% 10%
Above 127
Grade - 100% - 100%
(N=2)

Pre-apprentice attitudes toward the program. As Table 5 reved's, students report
overal pogtive dtitudes toward the program. They fed confident, well educated,
respected, and sure that they can find help when they need it. Scores were consistent
from Survey 1 to Survey II.

Table 5
Pre and Post Descriptive Analysis for Survey | and Survey |1
Survey Survey | Survey |1
Attitudinal Mean Score* Mean Score*
Questions
Confidencein
how pre-
apprenticeship
program 3.1 3.0
would prepare
students**.
Adequacy of
weekly $100 2.6 2.4
stipend.
Respected by
the 3.2 3.0
instructors.
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Concerned
about support
received up
until the test
date.

2.8

Respected by
administrative
persons.

3.2

2.8

Instructors
helpmein
class.

3.5

3.1

Most people
arefriendly in
the program.

3.2

3.1

Instructors
are very
competent.

31

2.9

A good
understanding
of the
application
process.

3.0

* Pre-gpprentices were asked to rate 1-4 (1- strongly disagree, 2- disagree,
3- agree and 4- grongly agree) how well they agreed or disagreed with

the satements.

** All statements have been abbreviated for the purposes of preserving
goaceinthistext. See gopendix | for perusa or acopy of al survey
guestionsin their entirety.

Participant Concerns

Asthe surveys suggest, and interviews confirm, the pre-apprentices identified a number

of concerns about the program:

A number were worried about remembering and gpplying what they learned in
classto the union tests (in some cases, the lag time isaslong as 3 or 4 months);

Quite afew noted repetition and some monatony in the union presentations,

A substantia group expressed concern that the stipend was considered low. On
the survey, 35% considered $100 to be inadequate, particularly given that 30% of
pre-gpprentices on survey 1 indicated that they provide financid support for a
child/children, and 20% help support a spouse.

One student, Mdik, spoke poignantly about how financid struggles affect
participation and mativation in the program:
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“ Sometimes (students) in here we' Il be asking people like, ‘can | borrow
something to get something to eat. Y ou know what | mean? Sometimes,
‘can | borrow something to get on the bus. People don't be havin'’ it, yo.
So give people bus tickets and food. ...

You lost people (during the recruitment phase) because of the
trangportation. People don’'t got money, yo. Everybody don't have
money. | mean, like two hundred dollars every two weeks is nothing,
yO.... ... you got to pay three dollars to get up here every day (on the
bus), so add thisup. Threetimesfive isfifteen. Then your food, say

about ten dallars, that’ sfifty-sixty dollars (aweek). Not counting, the
money you spend when you on the streets. So that adds up more than two
hundred dollars (every two weeks). Speedy (A summer employment
program designed for teenagers) pays more than this.”

A st of respondents commented negatively upon the facility, including the lack
of ar conditioning as well as an inadequate gymnasium, and

A number of the pre-apprentices requested that issues of race, racism and the
history of construction unions be addressed head-on.

Rasheed, a pre-gpprentice, explained:

“I mean, it'saredity... Raceisgoing to be out there, you know what I'm saying.
Different races are going to have to interact with different races.... Wejust are going to
have to ded withit. Don't treat sSomebody unfairly because they a different skin color
and at the same time don’t expect to be treated fairly. 1t shouldn't be that way but you
can't just assume everybody’ s going to treat you correct. Cause some people just got
these, ah, their own biases and they don't like too many people, but you just got to adapt,
that’ s the game you got to play, you going to have to adapt to their game to get where
they’re at and once you're in there—you can try to change the whole indtitute, like the
socid format of it... you got to adapt to their ball game, you know.”

Pre- Apprentice Subgroup Anadysis Women and Older Students

Qudlitative andyss reveds diginct and noteworthy experiences of pre-apprentices who
are women and/or older students. When women were asked about their thoughts on
coming into afied not heavily populated with women, they typicdly responded that they
did not see asit as a problem. Although they were aware of the history of women in the
condruction unions, they felt that overdl attitudes had improved. Thissmdl and select
group of women was certain that their gender would not be a barrier for getting into the
union trades or for sustaining a career in the congtruction trades. Marta explained, “Like
the guys dl belike*Y ou're Puerto Rican, you can't do this, you can't do that’ and then
maybe because I'm afemde | (might) seeit assexist. But, honestly, me persondly;, |
don't foresee any problems like that for me because I'm awoman or because I’ m Puerto
Rican.”
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Although women interviewees did not believe that their gender would adversdly affect
entry and/or their capacity to perform as an gpprentice, fidd notes reved that on field
trips and during Monday morning presentations, women often inquired about the overal
gtatus of women in thelocd (i. e. “How many women gpprentices do you on average
bring in per year?’). Smart and aware, these women were both optimistic and cautious.

Interviews with the older students or non-recent high school graduates also suggested
distinct experiences in the program. Most older students were connected to the board of
education through work in the schools, another vocationa program sponsored by the
board of education and/or through a friend, spouse or family member working for the
board of education. These older students voiced strong concerns about the attitudes of
some younger students. Union representatives echoed concerns about the younger
sudents’ abilities to conceptudize linkages from the pre-gpprentice classroom to a
particular construction trade and/or job. They beieved the young or recent high school
graduates are more concerned with money, and haven't yet developed the passion
required to maintain a caresr.

“A unionislike afraternity... You take apledgeto get involved with this. Thisis how
seriousitis... It'snotjust | got ajob, it sacareer... Thisismy identity. | anan
ironworker by trade.” He continued by noting that until the pre-apprentices understand
the congtruction trades on thislevel by seeing this opportunity as more than “money, then
we are going to have problems.”

Some Pre-Apprentice Suggestions to Consider:

Shorten School Day: A number of the pre-apprenticesin their individud
interviews expressed that the 6 — 6.5 hour days were too long particularly when
juxtaposed agang the humidity of the summer heet in an un-air-conditioned
building.

Longer Lunch: Pre-apprentices expressed an overal concern for alonger lunch.

Food and Bus Tickets: A number of pre-agpprentices expressed that increased
gipends, could come in the form of free bus tickets and on site lunch in the
cafeteriaof the building. Pre-gpprentices thought this might help to reduce
tardiness and absences.

College Leve Instructors: Some pre-gpprentices thought ateaching faculty of
al non-adjunct college leve professors would help the program on &t least two
fronts. Fird, it would help solidify the integrity and credibility of the program.
Second, pre-apprentices reported that college professors are use to deding and
gpesking with adults. Asaresult, non-adjunct college leve ingructors according
to some pre-gpprentices would help to reduce the treatment of them as “ children”
or “high school students’. Pre-gpprentices consstently expressed aneed to be
trested as young adults. In response to this concern one man said in hisinterview,
“...sometimes they want to treet you like you ain't got no say o... Likeyouin
high school.”
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| ngtitutional Sponsors

Sponsors congstently expressed an overdl level of commitment to, confidencein and
support for the pre-gpprenticeship program. Like the pre-gpprentices, these men and
women wanted to see the program continue to evolve and expand as an economic vehicle
for socid change.

Three issues emerged from these interviews: arecognition of the different indtitutiona
invesmentsin the pilot, some concerns about pre-apprentice behaviors, and
recommendations for ECCCP.

Institutional Investmentsin a Sgnificant but Delicate Coalition. To varying degrees,
al interviewees mentioned that this program integrates digtinct inditutiona interests,
histories and competitions. The variaion of indtitutiond investmentsis an obvious
drength, and an ongoing chalenge for the program. One interviewee said, “When
everybody heard about the 1.6 billion dollars, everybody wanted a piece of the pie!” A
union representative noted that there is a fierce competition between budding programs
such as ECCCP. “These program heads can be very cut throat with each other.”
According to this representative, if heis not careful, this competition could interfere with
relaionsin hisloca. Itisimportant to note that he regarded ECCCP to be one of the
better programs that has come through his locd.

Pre-apprentice behavior. Overdl, sponsors perceived the pre-apprenticesto be a
body of committed and well-intentioned young adults. They often spoke of the pre-
apprentices as persons with the very characteristics necessary for successin the
construction trades.

However, in addition to the praise, a number of interviewees thought that some of the
pre-gpprentices were “rude’ and “embarrassing,” involved in verba confrontations, too
often late, sometimes disruptive or “lazy.” One ingructor said that some of the young
men need to internaize the adage “Whatever the mind conceives, you can achieve.”
Mogt viewed the success of this program as primarily resting on the will of the pre-
apprentice:

“It comes down to their will. It comes down to work ethic. If you don’t succeed, you
don't have work ethic!” Sponsors offered a number of recommendations for preventing
such behavior.

I nterviewees recommended looking at students high school transcripts for
patterns of disciplinary problems as well as developing a gtricter punitive or
accountability system for pre-apprentices.

Ideas for structura interventions, e.g. wanting to see ECCCP concentrate energy
on building a“redlity” suited for their target population, e. g. implementation of
vocationd and/or congtruction related courses in public high schoals.
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ECCCP could perhaps play a stronger rolein fadilitating high school
environments that alow more low-income youth of color to better trust aswell as
fed confident and committed to these school environments rather than feding
dienated in these spaces. It ishoped that such a high school would endble
potentia pre-apprentice candidates to be in more of a position to trust such a
career option. If pre-gpprentices throughout an extended period of time are able
to see that this program is taken serioudy, supported and viewed as legitimate by
friends, families and the overdl community, interviewees believe future

candidates will fed even more committed to the pre-apprenticeship program.

Another suggestion was to better dratify the ages of the pre-apprenticeship’s
cohort. Specificaly, anumber of those interviewed thought some of the
behaviora concerns resulted from the “immeaturity” or youth of the group.
Because most of the pre-gpprentices were recent high school graduates, it was
suggested that ECCCP think more clearly about how to handle younger pre-
gpprentices. Largely this concern semmed from the assumption that pre-
gpprentices who were disruptive were younger or recent high school graduates.
However, anumber of the pre-apprentices who were noted as having behaviora
concerns were in fact non-recent high school graduates. Also, dthough union
representatives in their interviews offered this suggestion, they admitted that
locdls recruit substantiad numbers of young or recent high school graduates.
Perhaps deeper conversations between ECCCP and the unions are necessary so
that apprenticeship stes can inform such programs of the strategies used to
maintain discipline between the varioudy aged apprentices.

I nstructors and On-Site Per sonnel

Classes for the pre-gpprenticeship program were held in Essex County
Vocationa/Technical high school (see gppendix for curriculum). Courses, ranging from
Work Place Readiness, Physical Education and Applied Math, were conducted
throughout the building. Pre-apprentices were separated into three groups: A, B, and C,
based on the pre-apprentices’ first set of math scores.

Across the 8 weeks, pre-apprentices and educators perssted with enthusiasm, sometimes
through difficult imes. In classrooms, high levels of condtructive student and instructor
engagement were evident, as was quality teaching. These seasoned ingtructors were
energized and motivated to ingtruct. They were excited, enthusiastic and took their work
serioudy. Ingtructors used the space of the entire classroom to ingtruct and involved as
many students as possible. The indructors tried to teach conversationaly, while clearly
leading the class. Ingtructors were comprehensive in their gpproach, using a host of
pedagogica strategies and activities such as workbooks, small group discussions, and
individual assgnments to make the connection between the physica and theoretical
underpinnings of the congtruction trades.

With the intention of giving the students a degper conceptua understanding of the trades,
it was not uncommon for some ingructors to focus parts of their classes on the history of
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aspecific trade. Some of these ingtructors taught how a specific congtruction field came
to be and evolved over time. Consder the following set of field notes:

The instructor took us through the history of the carpentry field
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indicating that the economy is directly responsible for the ebbs and flows

of thefield. He staked out at least three major time periods (Great
Depression, 1970's & early 1990’ s) where carpentry was not in great

demand. And he followed up by noting how the economy is currently in a
good position, thus, very prosperous for the carpentry field... Carpenters

are responsible in key ways for most of the physical structuresin

existence. He continued histalk by noting how the construction industry
isresponsible for so much in society. The instructor said 1/7 of the people
inthe U. S areinvolved in construction; construction isa 1 trillion dollar

industry in the United States.

In addition to being highly engaging, however, there were afew instances when
indructors found themsdves having difficulty managing the classoom. These were
instances when students spoke with concern and frustration about the relation of race and
opportunities in the construction trades, raising questions about the pre-apprentice

program.

Toillugtrate: one ingructor said to the pre-gpprentices during one class, “... thereisalot
of money in this country for everybody.” A student quickly and forcefully responded,
“There an't enough money—at least not in our communities. Y ou heard Tupac, ‘You
got money for wars but can’t feed the poor. Thisis a swest shop!”

While ingtances like this were few and far between, and not representative of the average
classroom, it was nonetheless clear that many of the pre-gpprentices had important,
critical questions about the construction trades, the pre-gpprenticeship program and the
history of race and socid classin America. In this case, two ingtructors were present and
eventudly able to adequately address this student’ s concern without losing the attention
of the class.

The school and the classrooms, dthough clearly conducive to the generd intentions of
ECCCP, were in some respects under-resourced. For instance, the full potentia of
physical education could not be reached due to alack of adequate locker rooms, showers
and overd| equipment. In addition, there were a number of complaints about the air
conditioning and/or ventilation of the gym aswdl building over. During one Monday
morning presentation, the humidity was S0 intense in the building that everyone (union
personnel, pre-apprentices, daff, etc.) convened in one of the building’s only classrooms
with an air conditioner. Indeed, many pre-apprentices thought it would be highly

effective if courses were taught in locals and/or a more highly resourced voceationd
facilities so that the pre-apprentices can develop even more of a conceptua understanding
of the congtruction trades.
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Field Tripsto Union Sites

Participant observations enabled us to gather data on the interactions between union
personne and the pre-apprentices throughout the 8-week summer pre-apprentice
program. The students were regularly scheduled to attend uniorv/local presentations at
8:30am on Monday mornings at Essex County Technical/Vocational High School. Also,
every Friday by 9:00am, pre-apprentices were expected to be in attendance to depart viaa
commercid bus line from Essex County Technica/Vocationa High School to atend a
local or apprenticeship presentation. All presentations were specificaly prepared and
organized for the pre-apprentices. Pre-gpprentices were very impressed with the settings
for these presentations. Also, pre-apprentices found the practica edge incorporated in the
teaching and learning at the union Ste vigtsto be particularly appeding. Pre-apprentices
sad this gave them a deeper understanding of the field they were trying to enter.

Participant observations reved a number of common themes that cut across both Monday
morning presentations and Friday field trips. Presentations typically proceeded with a
wedlth of information about pay and benefit packages. At these sessons, pre-apprentices
were informed of the locads jurisdiction; the hours required for an gpprenticeship; aswell
as the monies accumulated through pay and/or benefit packages. For instance, read the
following set of fidd notes:

The presenter then spoke on the financial logistics of the apprenticeship.
Journeymen at this local make $28.28 per hour; an additional $6 per hour
goes to vacation and another $6 per hour goes to an annuity fund which is
not taxable. First year apprentices make $14.14 per hour plus benefits.
The apprentices have to put in 1000 hours and/or 6 months for the benefits
tokick in. They receive a 10% raise every 6 months as an apprentice.
After the apprentice’s 3" year they are held at 90% of a journeyman’s
wage.

Union representatives advocated a strong work ethic, emphasizing the unions' resistance
to laziness and tardiness. Consistent across dl of the presentations was an explicit
disregard for non-union workers. There were comments about immigrants who were the
most likely to be hired as non-union workers, that non-union workers are typicaly paid
less, receive no benefits, work under harder and less safe conditions; that non-union
workers accident rates are four times higher than union members. In contras, it was
generdly noted that union workers enjoy the benefits of membership because unions
operate asthe“lawyer” for the worker by protecting his’her rights with the hiring
contractor; help get work for the construction worker; as well as ensure hardworking
members “alifestyle that’s conducive to getting a piece of the American dream.”

As one representative explained, “ Unions have asaying. Teach aman to fish and he can
feed hisfamily for aday. If that man teaches hisfamily to fish they will then know how
to feed themsdvesfor alifetime”
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Programmatic Recommendations

To what extent can the Essex County Construction Careers Program be revised to
improve or maximize the satisfaction, effectiveness and the overall cohesion of the
partnership?

In cdosing, a number of programmetic recommendations are offered in the spirit of
improving the program, and establishing the foundation for replication. These

suggestions are designed to enhance pre- gpprenti ce satisfaction and to strengthen
programmetic strategies for recruitment and placement of pre-gpprentices into
apprenticeship positions. The union representatives, community based partners, educators
and pre-gpprentices would be enormoudy hdpful in the design of any replication
programs.

|. Pre-apprentice Concerns

Curricular I'ssues. Pre-apprentices were highly satisfied with the program.
Nevertheless, from the very beginning of the program, pre-apprentices had
concerns, voiced and whispered, about the long struggle for racia equity within
the trade union movement, and the congtruction trades in particular. A series of
concerns emerged frequently, and were never adequately addressed by the
program. It iscrucid to address these issues within the curriculum, ether through
courses, guest lectures, or even discussion groups. The issues are identified
below:

The finances of the school construction ‘boom’ — Having heard repesatedly
about “dl the money coming into New Jersey,” these men and women were
skeptical that the monies would make their way into communities of color.
Although many of the partners want the pre-apprentices to develop more of
conceptua basis and not be so drawn to the “ money aspect,” virtudly every facet
of the program (i. e. recruitment, union presentations, class room lectures, etc.)
was filled with discussions of how much money can be madein theindustry. A
fuller discussion of finances and the congtruction trade, historicaly and today,
would demydtify the finances.

The budget — Now that the pre-apprentices have learned about the state dollars
attached to school construction, they are eager to see how the budget has been
dlocated. That is, anumber asked, “If this program is supposed to benefit us,
why do we get paid o little — what do the unions get? or the personnel running
the program? The evauators? The ingtructors? Isour stipend redlly adequate?’
Another boldly asserted, “We d like to see the budget!” A review of the budget
alocations would be educationd and dlay concerns that the pre-apprentices were
getting the “short end of the stick.”

The history of racial preudice and excluson in the construction trades— A
number of the men, particularly those who are aready outspoken, commented on
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the long history of trade unions excluding men and women of color. Therewasa
“healthy dose of skepticism” expressed about whether or not that would ever
change. Discussions of the history of race, racism and the congtruction trades, the
finances of school congtruction in New Jersey, and how to move from pre-
apprentice to gpprentice, are dl topicsin need of serious, sustained and open
conversation among the many partners involved.

All of these issues, from our perspective, are legitimate and deserve to be

addressed by the program. They should not have to be raised by pre-apprentices,

especidly those “bold” enough to raise controversy. They could easily be woven

into acourse or aweekly seminar on, for example, “ The History and Contemporary
Politics of Race and Labor in New Jersey.” Toward thisend, it seemsimperative to
invite in gpeakers who know the history of race, racism and the construction trades,

both from an academic perspective and from persona history.

1. Thebalance of academic and hands on experiences. According to the

students, the design of the program should incorporate even more

practical, hands on experiences. Students responded very positively to the

academic courses, but were even more engaged when they were doing

what congtruction people do. It may be important for both recruitment and

pre-apprentice satisfaction to develop more construction related/

practicaly oriented exercises while the pre-agpprentices are in school, and

then over the summer.

2. Build in generations of support. Design the academic year and summer

programs so that every successive generation of pre-gpprentices has a
‘buddy’ from aprior cohort. In thisway, the ECCCP will build a
community of support and will establish avehicle for passng down
knowledge from one generation of “pioneer” to another, within the
construction trades.

3. Union presentations. Ratings on the union presentations ranged from
‘terrific’ to ‘repetitive’. It may be useful to coordinate across these
presentations so that pre-apprentices are not presented the same
information time and again. More toursin the facility would be

encouraged. Films were often described as boring. Speakers need to be
prepared, engaging and confident as well as know what has been said been

before,

4. Thestipend - A number of pre-apprentices suggested that the bi-weekly
stipend of $200 should be reconsidered. Transportation expenses, as wdll

as the amount of time in program, combine to make the stipend
insufficient to cover living expenses. Further, severd of the men and
women have family members to support. Pre-apprentices requested
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ECCCP increase the stipend so they can more easily meet the day-to-day
demands of living and successfully performing in the program.

Alternatively, or in addition, perhaps ECCCP could arrange for a network
of paid opportunities to supplement the pre-apprenticeship experience.
This network would be comprised of willing inditutional sponsors

offering, perhaps, part time jobs set-aside for pre-gpprentices. Anaogous
to awork study arrangement, the Board of Education, Ingtitute for Socia
Justice and/or the unions might set aside perhaps 7-10 hours aweek to hire
one pre-gpprentice. Not only would financial needs be met, but pre-
apprentices would gain in-depth experience in organizationa work life

and an expanded network of colleagues.

5. Post-Program Support system. It is essentid to establish arich, caring
and educationdly respongve system to support students with various
skills and test taking abilities between the time when the program ends
until they take their exams. This support syssem may be financid, but
cartainly needs to be academic — a“ Stanley Kaplan” of sortsfor pre-
apprentices.

6. Track pre-apprentice exam scores and placements. In order to
determine the ultimate vocationd effectiveness of the program, additiona
data need to be collected by the New Jersey Ingtitute of Socid Justice on
rates of exam passage and then entry into union gpprenticeships.

I1. Programmatic Concerns

1. Goalsand Promises. As noted throughout, while the varied congtituencies agreed
that the ECCCP program was a huge success, they disagreed on expectations for the
program and held distinct expectations about what was being offered and promised to
the pre-apprentices. A frank discussion among the partners, and the pre-apprentices,
about the gods of the program, the likelihood of securing an apprenticeship and the
seps required to actualy land a position within a union need to be fully articulated to
al.

2. Meaningful Certificate of Completion. A number of the union representatives
suggested that completion of the summer program be acknowledged as a meaningful
academic and/or vocationa accomplishment. The program adminigtration should
consider how to recognize the academic and vocational work completed by pre-
apprentices, e.g. by granting credit from Community Colleges or cregting a
Certification Degree at the end of the program. In that case, completion of the
program in and of itsalf would be a recognized and |egitimate accomplishment, not
samply astep on the journey toward a possible (but not dways likely) apprenticeship.
It may prove useful to approach Essex County Community College and seeif they
would be willing to grant college credit for (one/two) summer courses taken and
passed. Thiswould be especially rewarding for those young women and men who do
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not ultimately pass their exams to become gpprentices. In thisway, the summer
would be an experience of vaue whether or not they actudly join a congtruction
union.

3. Initiate hard conversations on the Joint Steering Committee. 1t may betime
to initiate a set of tough conversations within the Joint Steering Committee about
expectations, experiences and creating a“redity” for the pre-gpprentices within the
trade union movement. Topics concerning the finances of the program, the history of
race relaions within the trade union movement, the likelihood of actualy placing

these pre-apprentices, etc. deserve serious and sustained discussion among the many
parties involved in this collaboration.

4. The Joint steering committee needs to re-consder the role of

testing and standards in the ECCCP. Evidence collected for this evaluation suggests
that arigid early cut-off score on the TABE would have excluded a number of men
and women who turned out to be fine and highly qudified pre-apprentices.
Recruitment strategies, for this pilot, were designed flexibly so that gpplicants who
were accepted had arange of skills; no single cut off on asingle exam was sufficient
to remove someone from the pool. The data collected here resgffirm the ECCCP' s
commitment to a broad—based recruitment policy.

5. TheJoint Steering Committee needsto think through the question of age of
pre-apprentices. Theissue of younger (right out of high school) vs. older (out of
school) pre-apprentices emerged often. There were three schools of thought: the
younger group was respongble for most of the disciplinary problemsin the program;
the program was not designed for the older group; the groups should be separated.

Our interviews and even more S0 observations suggest that the combination of
younger and older is actudly very effective within the program. The “older” men and
women create a stable presence for the “younger” ones. The combination is essentid.
However, the needs and strengths of the two groups should be recognized and built
into the program design. It seems important to retain the commitment to both groups
of men and women but to design the program so that their specific talents and not-
yet-devel oped sKills are addressed.

6. Work on intensive recruitment campaign in schools and in communities. It
may be possible to identify early on acore group of in-school educators, train themin
the vocabulary and opportunities associated with the Congtruction Trades and pay
them to recruit young women and men into the program. Note — while the men and
women are eager to asss in recruiting the next cohort, they fed strongly that the
program should remain smdl. Specific recruitment recommendations include:

Redesign flyers. Be clear or explicit about what the program can deliver — and
what the program cannot guarantee. Do not assume the audience understands

distinctions between an “apprentice” and “pre-apprentice’.
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Consder radio announcements of the program or public service announcements
on radio or televison. This, of course, needs to be considered in light of above
concern — will you recruit broadly or narrowly? Will specific cut offs be enforced
—if not, broad based recruitment is likely to produce more indigible applicants
than eigible ones.

Create a Recruitment Committee of educators and former pre-apprentices to
generate recruitment strategies, buddy system and a post-program support group.

Establish a Spring-term cour se on the Construction Tradesto be offered,
perhaps a a Training/Apprenticeship Site, for seniorsin high school eager to
consder a career within construction.

Pursue focus group recruitment and outreach suggestions noted earlier in
report.

7. After thetelephoneinterviews, tighten communication with potentid pre-
apprentice candidates. A number reported that they ECCCP failed to contact them
after they expressed interest in the pre-apprenticeship program.

8. Discipline Policy and Removal. A clearer disciplinary policy, and more explicit
enforcement of the policy, would enhance overal discipline and morae.

9. General call for better resources, eg. heet, arr conditioning and agym where
the pre-gpprentices can work out. Many suggest that the educational program take

place & aLocd Training facility, and bring high school sudents to the facility as part

of the recruitment package.

10. Clarity on the Policieson Drivers Licenses— Given that most pre-apprentices

do not have a car, some do not have alicense, and some have a suspended license, the
ECCCP may have to initiate an advocacy campagn in Trenton to ease up on dlowing
these men and women to regpply for licenses with akind of amnesty program on
outstanding fines (see report by the Indtitute for Socid Jugtice on thisissue).

11. Disseminatereport across constituencies. Find crestive waysto inform all
congtituencies about the report. Ask them for their reactions. Also, based on
reactions from the report set up areview pand of ingructors, former pre-
apprentices and union personnd to review and make suggestions about the
curriculum and other basic aspects of the pre-gpprenticeship program.

* * %

We write this report severa months after 9.11, with unemployment rates rising, the
public sector in fiscal trouble, and programs for poor and working class young adults
injeopardy. We view the ECCCP project asjust the kind of intervention that offersa
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wirkwin to community economic development, the growth and diversfication of the
congtruction trades, and the individud lives and families of young men and women in
Essex County.

With arich and ddlicate codition, this project has accomplished much in avery short
period of time.  The pilot summer program was designed and implemented quickly,
with skill and sengtivity. The consortium of varied congtituencies appears to have
collaborated very effectively and cooperatively. A sx method evauation of the
eight week Essex County Construction Careers Pre-apprenticeship Program
concludes that:
the program was highly successful in retaining and graduating sudentsin the
cohort — 78% of the pre-apprentices perssted and graduated from the program;
the program improved academic skills of most pre-apprentices — 50% improved in
their Math scores and 57% improved in their Locating Information scores;
academic improvements were most dramatic for pre-apprentices who entered the
program with margina sills,
the program inspired pogitive attitudes about the construction tradesin the pre-
apprentices — pre-apprentices rated the program as very effective in terms of
teaching, learning about careers in congruction, combining academic and ‘ hands
on' learning, and generating student confidence in becoming an apprentice
afull 90% of pre-gpprentices fed confident that they will become apprentices
the diverse congtituencies of the Board of Education, congtruction unions,
community based organizations and young adults from the Abbott digtricts
condgtently affirm the design and implementation of the program and strongly
support its continuation.

All parties should be pleased with the efforts and success of the ECCCP Summer of
2001. The economy, the public schooals, the congtruction trades and the communities of
Essex County benefited from this program. It isin our collective best interest that future
generations of such programs, in New Jersey and beyond, be granted the support to
flourish.
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Appendix |

Survey Consent Form

Informed Consent Form
Dear Pre-Apprentice:

We appreciate your time and willingness to consider participating in this evdudive
research. The purpose of the informed consent form istwo-fold. First, we would like to
formaly inform you of our intentions. Second, an informed consent form ensures
through writing the rights of the participant.

The god of thisresearch isto determine the effectiveness of this 8-week apprenticeship
program in your lives. Y our participation in filling out this survey will hep usreach
these goals and will be grestly appreciated.

Furthermore, your responses on this survey are srictly anonymous and confidentid. That
is, we will have no way of connecting survey responsesto the origina persons. No
identifying information (e. g. names, address, etc.) is required on this survey.

| have read the materid above and any questions | have asked have been answered to my
satifaction. | agreeto participate in this activity, redizing that | may withdraw without
prgudice at any time.

Thank you very much for congdering taking part in our project. Y our informed consent
isimplied if you decide to directly participate in this piece of the evauative research.

If there are any concerns regarding this eva uative research please fed free to contact
Rebecca Doggett, Ellen Brown and/or Ken Zimmerman at (973) 624-9400 as well as
Michelle Fine at (212) 817-8710.

Sincerdy,

Yassr A. Payne, MA, Graduate Student
Graduate Center, City University of New York
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| (pre

Date
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. How did you hear about the 8 week pre-apprenticeship program? (Check al that
apply)

Flyer
Teacher
Friend
Parent_
Other

. What interested and/or motivated you to get involved in the program? (Check all
thet apply)

Money

To develop acareer inthe condtruction trades
Summer Employment

To contribute to redeveloping your community
Other

. What to you are the most important benefits received from becoming aunion
apprentice?

(@
(b)
(©)
. Pleaseligt any concerns that you may have with the pre-gpprenticeship program.
(@
(b)

. How likdy do you think it is that you will ultimately become an gpprentice in one
of the trade unions?

Very Likdy Somewhat Likdy Somewhat Unlikely Very Unlikdy

1 2 3 4
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6. What are the things that could get in the way of you becoming an agpprentice?

@

(b)

Pease rate the following items from Strongly Disagree to Strongly Agree

38

Strongly
Disagree

Disagree Agree

Strongly
Agree

7. | fed confident that
this 8 week pre-
gpprenticeship program
will prepare mefor the
congtruction trade of my
interest.

1

8. The $100 weekly
dtipend is an adequate
sum for a student
involved in this program.

9. | fed respected by the
ingructors of the

program.

10. | fedl respected by the
adminidrative persons
involved with this
program.

11. Theingructors help
mewhen | havea
problemin class.

12. Most people are
friendly in the program.

13. | think the ingtructors
are very competent.
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14. Please rate each eement of the pre-apprenticeship program.
| think the following courses are taught in a way that makes a student like me learn.

A. 1 2 3 4
Congtruction Srongly Disagree Agree Strongly
Basics Disagree Agree
B. 1 2 3 4
Work Place Strongly Disagree Agree Strongly
Readiness Disagree Agree
C. 1 2 3 4
Physcd Strongly Disagree Agree Strongly
Conditioning Disagree Agree
D. 1 2 3 4
Applied Strongly Disagree Agree Strongly
Math Disagree Agree
E 1 2 3 4
Safety Skills Strongly Disagree Agree Strongly
Disagree Agree

15. What could you have learned in high school that would have better prepared you for
this 8 week pre-apprentice program?

(@
(b)
16. What other ways would you recommend to identify potentid participants for this
8 week pre-gpprenticeship program?
(@
(b)
17. How much did you know about the pre-apprenticeship program prior to
beginning the program.
A lot A Good Undergtanding Not Very Much Nothing At All
1 2 3 4

18. What was the highest paying rate you received prior to entering the 8
week pre-apprenticeship program?
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19. Do you provide financid support for any of the following (check dl that apply)?
(& children
(b) spouse
(c) parent(s)
(d) other
20. Arethere any concerns you have about the possibility of joining a union?
(@

(b)

21. How many friends/family do you have in aunion?

22. Where do you see your sdif interms of acareer in 10 years? Y our response does not
have to be restricted to congtruction related work. For instance, although you have an
interest in the construction trades now, you may gill see yoursdf in the near future
preparing yourself to become alawyer.
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Demogr aphic | nformation

23. Educationd Levd:

completed high school

completed a GED program

took some college courses

completed at least on full year asafull time sudent in college
completed two or more yearsin college

PP oW

24. Degreesreceived: (@) high school diploma (b) GED (c) Associates (d) other

25. What high school did you attend?

26. City and state of residence:

27. Age

28. Gender (Please Circle): Mde or Femde



29. Ethnicity:

(& AfricanrAmerican

(b) West Indian/Afro-Carribean
(c) Laino/Hispanic

(d) White

() Asan-American

(f) Other

ECCCP Evauative Report
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Survey |1 (post)

Date

1. What to you are the most important benefits received from becoming a union
apprentice?

@
(b)
(©)

2. Pleaselig any concernsthat you may have with the pre-gpprenticeship program.

(@
(b)

3. How likely do you think it is that you will ultimately become an apprentice in one
of the trade unions?

VerylLiker SomewhatzLikely Somewhat Ur;;ikely Very Unlikfly

4. What are the things that could get in the way of you becoming an apprentice?

@

(b)

5. What might you suggest to improve the recruitment process for this summer pre-
gpprenticeship program for other students like yoursdlf?
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Please rate the following items from Strongly Disagree to Strongly Agree
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Strongly
Disagree

Disagree

Agree

Strongly
Agree

6. | fed confident thet
this 8 week pre-
gpprenticeship program
will prepare me for the
congtruction trade of my
interest.

1

7. The $100 weekly
dtipend is an adequate
sum for a student
involved in this program.

8. | fed respected by the
ingtructors of the

program.

9. | am concerned that
the period of time
between the end of this
program and the time that
| will take the tet, will
gregtly affect how |
perform on the test.

10. | fedl respected by the
adminidrative persons
involved with this

program.

11. Theingructors help
mewhen | have a
problem in class.

12. Most people are
friendly in the program.

13. | think the ingtructors
are very competent.

14. | have agood
understanding of the
goplication process for
my construction trade of
interest.
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15. Rate each dement of the pre-apprenticeship program.
| think the following courses are taught in a way that makes a student like me learn.

44

A. 1 2 3 4
Condtruction Srongly Disagree Agree Strongly
Basics Disagree Agree
B. 1 2 3 4
Work Place Srongly Disagree Agree Strongly
Readiness Disagree Agree
C. 1 2 3 4
Physcd Srongly Disagree Agree Strongly
Conditioning Disagree Agree
D. 1 2 3 4
Applied Srongly Disagree Agree Strongly
Math Disagree Agree
E 1 2 3 4
Sety ills Srongly Disagree Agree Strongly
Disagree Agree

16. What could you have learned in high school that would have better prepared you
for this 8 week pre-apprentice program?

(@

(b)

17. Haveyou dready applied for an gpprenticeship site?

18. When isyour test date?

Yes

No

19. What congtruction trade will you be applying for (e. g., ectricians, plumbers,

iron worker, etc.)?

20. What other ways would you recommend to identify potentid participants for this
8 week pre-gpprenticeship program?

@

(b)
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21. Arethere any concerns you have about the possibility of joining aunion?
(@
(b)

22. Where do you see your sdf in terms of acareer in 10 years? Y our response does not
have to be restricted to congtruction related work. For instance, although you have an
interest in the construction trades now, you may still see yoursdf in the near future
preparing yourself to become alawyer.
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Appendix I1.

I nterview consent form

Informed Consent
Dear Pre-Apprenticeship Program Member,

Asyou know, you are in the pioneering class of the Essex County Congtruction Careers
Program. Becausethisthe firgt time we are running the program, we would like to draw
on you experience to determine ways that we might improve the program for the next
time. We appreciate your time and willingness to consder participating in an evauation
of the program. Thisinformed consent form has two purposes. Firgt, we would like to
formdly inform you of our intentions. Second, the informed consent form details your
rights as a participant in this evaluation.

The god of thisevduation is to determine the effectiveness of this 8 week-pre-
apprenticeship program in your lives. Y our participation will help usto reach these gods
and is gresatly appreciated.

As part of the evduation, you may be asked to be interviewed, ether individudly or with
agroup of other pre-apprenticeship program members. All personswho agree to
paticipate in the individua interview will receive an additiona $20 (one payment for up

to four sessong); al persons who agree to participate in the group interview will receive
an additional $10. Interviewswill be conducted to get a better sense of your expectations
and fedlings about this program. Also, you will notice that | am on-ste from time to time
observing the classes, students, and instructors, etc.

Furthermore, your interviews (individua and/or group) are grictly confidentid.

Whatever you share with the evauator remains with the evaluator. We are looking to get
agenerd ideg, through dl of your individud comments, of how students fed about the
program. No identifying information that links students to their persona or group
interviews will be shared with anyone besides the evaduator. 1n addition, al interviews
will be tape-recorded.

Sincerdly,

Yasser A. Payne, MA, Graduate Student
Graduate Center, City University of New York
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Interview questions for executive personnel (union representatives, instructors, high
school partners, etc.)

1. What got you interested in becoming a math instructor (or what ever position they
hold)?

2. What did you think of the pre-apprenticeship program or how it was presented to you
prior to the beginning of it?
-3 phases (feasibility, planning and development & implementation)

3. Talk to me about how you see the program progressing throughout the summer?

4. What future suggestions based on your experiences now would you have for the
program?
-The Union tests

5. How do you feel about the students in program?
-There attitude

Interview questionsfor Pre-Apprentices.

1. Wherewereyou at in terms of your sense of direction prior to agreeing to attend
this program? What were you considering doing before agreeing to attend this
program?

2. What got you interested in wanting to attend the summer program?

-What did you think of the drug test, initial assessment test

-What might they do next time to better recruit high school
students

-Was there enough information available to make you want to get
involved in the program.

3. What did you think of the pre-apprenticeship program or how it was presented to
you prior to the beginning of it?

-How did you feel about the interview
-How did you feel about the corresponding letters
-Do you think we lost people because of the drug test?
-How do you feel about the drivers license requirement?
4. Talk to me about how you see the program progressing throughout the summer?

5. What future suggestions based on your experiences now would you have for the
program?
6. How do you feel about the intervening structures in the program (e. g. union
representatives?
7. From the perspective of a low income male (or woman) of color, how do you think
about the program?



